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THE DAILY USE OF CHATGPT BY FRENCH DEPARTMENT
STUDENTS AT THE ALGERIAN UNIVERSITY. PRACTICAL
CHALLENGES AND FUTURE PERSPECTIVES

Sara Ghamri*

Abstract. Artificial intelligence, as a new tool, raises questions about its
contribution within the university setting. With this in mind, we conducted a survey
of 80 students from the French department at Abbes Laghrour Khenchela University,
aiming to identify how this tool is used and its effects on learning.The results show
that students mainly use the ChatGPT application for writing tasks, text
comprehension, and preparation for assessments and exams scheduled as part of their
academic program. Without a doubt, this tool offers many beneficial aspects.
However, we believe it is essential to also highlight the negative sides.Excessive
reliance on artificial intelligence can indeed lead to intellectual laziness, a loss of
autonomy, a diminished taste for research and personal reflection, thereby threatening
individual capacities for creativity, analysis, and effort. Therefore, artificial
intelligence should remain a mere facilitating tool and can never replace the
prodigious resources of human intelligence. The rapid development of artificial
intelligence and generative tools, such as ChatGPT, has transformed teaching
techniques and learning methods in higher education. ChatGPT is now considered a
valuable resource for students. It is considered a valuable tool for pedagogical support,
research and independent learning. Thanks to its advanced capabilities, students can
ask questions and receive clear answers and explanations, generate assignments and
even improve their written work in record time. These features make ChatGPT a
valuable tool for literature and language students at our university, and it is widely
used by our students.
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EXEJHEBHOE UCIIOJb30OBAHUE CHATGPT CTYAEHTAMHA

OPAHIIY3CKOI'O OTAEJIEHUSA AJIDKUPCKOI'O
YHUBEPCUTETA: IPAKTUYECKHUE ITPOBJIEMbBI U BYIYIIIUE
HEPCIIEKTUBbI

Capa I'ampu™

A6cTrpakt. VCKycCTBEHHBIM  MHTEUICKT, KaK HOBas  TEXHOJOTHUS,  BBI3BIBAET
MHOTOYHCIICHHBIE BOIIPOCHI O €T0 BKJIaJI€ B YHUBEPCUTETCKYIO Cpefy. B 3ToM KOHTeKCTe HaMu
ObUIO TPOBEACHO aHKeTUpoBaHHE cpean 80 CTYIAGHTOB (DpaHIy3CKOTO OTIEICHUS
VYuuBepcurera A6baca Jlarypa B XeHIese ¢ Lelbio BBISIBUTH (JOPMBI UCIIONIB30BAHUS STOTO
WHCTPYMEHTa U €ro BIMsSHHE Ha Ipolecc 00y4yeHus. Pe3yabpraTl mokasaiy, 4YTo CTYACHTHI B
OCHOBHOM HCHOJB3YIOT mnpuioxkenne ChatGPT nns HamucaHust TEKCTOB, HOHHMaHHMS
COJEp)KaHMsI M TIOATOTOBKM K 3K3aMEHaM M KOHTPOJBHBIM pPaboTaMm, HpeXyCMOTPCHHBIM
y4eOHOi mporpammoii. HecoMHEHHO, HaHHBIA HWHCTPYMEHT HMEET MHOXKECTBO
TIOJIOKUTEIBHBIX CTOPOH. OIHAKO BAXXHO OTMETHTh W €r0 HETraTHBHBIC MOCIIEACTBHA.
Upe3mepHas 3aBUCHMOCTb OT HCKYCCTBEHHOTO HHTEIJIEKTA MOMKET IPUBECTH K
MHTEJJICKTYyalbHOH JICHOCTH, YyTpaTe CaMOCTOSTEIBHOCTH, CHIDKEHHIO HHTEpeca K
WCCIECIOBAaHUI0O ¥ JIMYHBIM  pa3MBIIUICHHSM, 4YTO, B CBOIO O4YEpeAb, YIPOXKaeT
WHIUBUAYATbHBIM CIIOCOOHOCTSM K TBOPYECTBY, aHAIW3Yy U ycepauto. Takum obpazowm,
HCKYCCTBEHHBIN MHTEJIEKT JIOJDKEH OCTaBaThCsA JIMIIb BCIIOMOTATENbHBIM CPEICTBOM,
KOTOpOE HHUKOIJ[a HE CMOJKET 3aMEHUTh BBIJAIONIHECS BO3ZMOKHOCTH YEIOBEUECKOTO pa3yMa.
Brictpoe passutue MM u reHepaTHBHBIX MHCTPYMEHTOB, Takux kak ChatGPT, paaukansHO
U3MEHMJIO METOJbl mpemnojaBaHuss U oOydeHus B Boicuiedl mkone. ChatGPT cerogus
paccMaTrpuBaeTcs Kak BaKHBIM pecypc Ui CTYJCHTOB, oOecliednBas IEeAarormyecKyro
TIOJJICPKKY, HCCIENOBATEIbCKYI0 IIOMOIIb W BO3MOXKHOCTH JUI CaMOCTOSITEIIBHOTO
oOydenust. brnaromaps cBOMM pacIIMPEHHBIM BO3MOMKHOCTSIM CTYJICHTHI MOTYT 3aJlaBaTh
BOIIPOCHI, MOJTy4YaTh YETKHE OOBSCHEHHS, TCHEPHPOBATh MChbMEHHbIE 33/1aHUS U yIydIlaTh
TEKCTHl B KOPOTKHE Cpokd. DTh QyHKIuHU AenaroT ChatGPT meHHBIM MHCTPYMEHTOM ISt
CTY/ICHTOB, U3YYaIOIINX JINTEPATYPY U S3bIKM B HAIlleM YHUBEPCHUTETE.

Karouesbie ciaoBa: ChatGPT, ucnonb3oBanue, YHUBEpCUTET XeHIIea, UCKYCCTBEHHBIN
HHTEJUIEKT
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CHATGPT-NIN GUNDOLIK ISTIFADOSI: OLCOZAIR
UNIVERSITETININ FRANSIZ DiLi KAFEDRASI TOLOBOLORININ
TOCRUBOSI, PRAKTIKI COTINLIKLOR VO GOLOCOK
PERSPEKTIVLOR
Sara Qamri*

Abstrakt. Sini intellektin ali tahsil mihitina daxil olmasi yeni bir alat Kimi
onun rolu va tohfasi barado miihiim suallar dogurur. Bu kontekstda biz Xongola
Universitetinin Abbas Lagrur adina Fransiz dili kafedrasinin 80 tolobasi arasinda
sorgu kegirdik. Tadgiqatin magsadi talabalarin bu alotdon necs istifads etdiklorini
Vo onun dyranma prosesina tasirini mioyyanlosdirmok idi. Noticalor gostordi ki,
tolobalar asason ChatGPT proqramindan yazi tapsiriglarinda, moatnlori anlamagda
Vo todris programi c¢argivasinds kegirilon imtahan vo giymatlondirmalors
hazirliqda istifado edirlor. Siibhasiz ki, bu alst bir ¢ox faydali imkanlar tagqdim
edir. Bununla bela, onun manfi taraflorini do vurgulamagq vacibdir. Siini intellekta
hoddindan artiq giivan intellektual tanballiya, mistaqilliyin itirilmasine, todgigat
Va saxsi diisiinca gabiliyyatinin azalmasina gatirib ¢ixara bilar. Bu iss yaradiciliq,
analitik diisiinco vo say kimi fordi gabiliyyatlori zaiflads bilor. Buna gora da siini
intellekt yalmiz komokgi vasito kimi galmali, insan zokanin oavozolunmaz
potensialin1 avoz etmoamoalidir. Siini intellekt vo generativ alstlorin, o climladan
ChatGPT-nin slrotli inkisafi ali tohsildo todris metodlarim1 vo Oyronmoa
yanagmalarini doyigib. ChatGPT bu giin tolobalar liglin avazsiz manbs sayilir- o,
pedoqoji dastok, todgigat vo mustaqil Oyronms tiglin genis imkanlar yaradir.
Talobalor bu alst vasitasilo suallar vers, aydin cavablar va izahlar ala, yazili iglorini
qisa vaxtda hazirlaya vo tokmillogdira bilirlor. Bu xususiyystlor ChatGPT-ni
Xangola Universitetinin odobiyyat vo dil ixtisaslarinda tohsil alan tolobalor Ggln
giymatli vasitaya cevirir.

Acar sozlar: ChatGPT, istifads, Xongoala Universiteti, suni intellect
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1.Introduction

In this study, we investigated how students in the French department at
Khenchela University’s Faculty of Letters and Languages use ChatGPT daily,
and the impact of this usage on their learning practices, autonomy, and
relationship with knowledge.

To address these questions and conduct this investigation, we used a
questionnaire combining quantitative and qualitative data. Firstly, our study
aims to identify the ways in which ChatGPT is used. Secondly, we aimed to
understand and analyse its effects on students’ learning. Finally, we aimed to
propose pedagogical pathways for reasoned and moderate use.
2.Definition and conceptual boundaries of artificial intelligence

Legg (2007) defines artificial intelligence as ‘the set of techniques
implemented to create machines capable of simulating human intelligence’.
This definition encompasses fields such as machine learning, natural language
processing and image recognition.

According to Russell and Norvig (2016), ‘artificial intelligence involves
developing agents that can perceive their environment and act in a way that
maximises their chances of achieving a given goal.” From this definition, we
can see that artificial intelligence can be defined as a set of systems or agents
that can perceive their environment and act to maximise their chances of
achieving a given objective.
3.Methodology

To better understand how ChatGPT is used in everyday life by students in
the French department at Khenchela University, we adopted an analytical and
descriptive approach. This approach aims to provide an overview of current
usage, highlighting the ‘pedagogical, affective and cognitive logics’
underlying these users.

We conducted our survey during the second semester of the 2024/25
academic year, at a time when artificial intelligence is ubiquitous in
educational and university settings. Our audience consisted of a sample of
eighty students ranging from the first to the third year of their undergraduate
studies, as well as first-year Master’s students from the French department.
This choice is not coincidental; it is motivated by the students’ regular
exposure to guided work such as literary analysis, documentary research and
writing assignments, in which the use of ChatGPT can be both relevant and
problematic.

Students in the French department progress through a programme in which
language, critical thinking and creativity are fundamental skills. Our survey
allowed us to gain a better understanding of whether an automated
conversational tool is integrated into their academic journey.
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To collect the data, we created a questionnaire which we distributed in person
to the students during class. We ensured their anonymity to encourage
spontaneous and sincere responses. We collected the completed questionnaires
at the end of each session.

The questionnaire included 12 questions divided into several categories
(frequency of ChatGPT usage, purpose of usage, benefits derived, limitations
and identified risks). We analysed the results using a mixed-methods approach,
applying qualitative analysis to open-ended responses and quantitative analysis
to closed responses. The students’ responses were analysed using simple
indicators and presented graphically for better readability. For the open-ended
responses, thematic analysis and interpretation were employed to identify
recurring themes and discursive trends. These approaches provided us with a
rich interpretative and statistical view of students’ attitudes and behaviours
regarding this tool.
4.Location of the survey and target population

Our survey was conducted within the French department at Khenchela
University, an institution in eastern Algeria that has become known in recent
years for its commitment to integrating digital tools into teaching. Our
department is part of the Faculty of Letters and Languages, training hundreds
of students each year for teaching professions. The choice of survey location
IS not coincidental: it is an academic space in which language mastery,
intellectual rigour, critical thinking development and creativity lie at the heart
of learning. Writing practices also play an important role in students’ curricula
and training in general.

The target population consists of eighty students distributed across three
levels of study: Licence 2, Licence 3 and Master 1. These students were
selected due to their exposure to the demands of research, argumentation and
written production. They represent a diverse sample in terms of their academic
experience, relationship with technology and use of artificial intelligence.

Our investigation took place in a calm environment conducive to reflection.
All colleagues provided support, facilitating access to student groups to enable
us to successfully carry out this survey.

5.Data collection instrument

In order to gather the necessary data for this survey, we developed a
questionnaire tailored to the objectives and profile of the respondents. The aim
was to ask students about their daily use of ChatGPT, including the frequency
of use, their perception of this artificial intelligence and the context in which
they use the tool.

The questionnaire consists of twelve questions divided into three main
categories. The first category includes quantitative questions, with a number
of closed questions. These focus on frequency of usage, modes of use and types
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of activity (e.g. essay writing, answering direct questions, revision). The
second section uses semi-open questions to examine motivations and
perceptions of ChatGPT, exploring what leads students to use it and the
associated limitations and advantages. The third section addresses ethical
considerations such as plagiarism, moral issues and technological dependence
through open-ended questions.

The questionnaire was distributed in class and shared online via Classroom.
It was also disseminated through Messenger groups of the students involved in
the survey, enabling us to collect a significant number of responses.

Respondents’ anonymity and the confidentiality of their answers were
respected to create a trusting environment and encourage sincere responses
free from fear of judgement or academic repercussions. The questionnaire
proved very effective in gathering rich, varied responses about students’
experiences with ChatGPT.
5.1.Do you use ChatGPT?

Utilisez-vous ChatGPT ?

100
90
80
70
60
50
40
30
20
10

oul NON

Figure 1: Do you use ChatGPT?

The usage rate of ChatGPT among students is 93%. This impressive figure
highlights the increasing integration of artificial intelligence into students’
learning practices. It suggests that ChatGPT is used daily and has become part
of the digital environment. Such widespread use could be seen as a response to
students’ needs, particularly with regard to writing, comprehension, and
pedagogical support. As Rolfe (2023) points out, Al ‘is gradually establishing
itself as a mediator between academic knowledge and individual learning
needs.
5.2.How frequently do you use ChatGPT?
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A quelle Fréquence utilisez-vous ChatGPT ?

60

50
40
30
20
10
] ]

Quotidiennement Pls fois par semaine  Occasionnellement Jamais

M Fréquence

Figure 2: How frequently do you use ChatGPT?

According to the results, 57% of students use ChatGPT daily, 28% use it
several times a week, 8% use it occasionally and 7% never use it.

Daily use of ChatGPT reflects its deep integration into students’ everyday
pedagogical practices. This suggests that ChatGPT is not just seen as a digital
tool, but as a support platform. According to Selwyn (2023), Al is becoming
‘an integrated tool in the cognitive routine of students’, helping them to
accomplish various tasks at university. For most students, this artificial
intelligence serves as a regular aid for scientific and academic work. This
aligns with Martin’s (2021) view that Al is “a tool for structuring daily
learning”.
5.3.Why do you use ChatGPT?

Pour quelles raisons utilisez-vous ChatGPT ?

90
80
70

60
50
40
30
20
: C

Rédaction Compréhension Révision Correction Traduction

B Pour quelles raisons utilisez-vous ChatGPT ?

Figure 3: Why do you use ChatGPT?

Students provided various reasons for using ChatGPT. Seventy-eight per
cent of students use it for writing short answers, essays and short texts. 62%
use it to understand sentences and even complete texts. 45% of students claim
to use ChatGPT to review monthly assessments and semester exams. Thirty-
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three per cent use it to correct spelling mistakes, often alongside another Al
tool. Finally, 20 per cent use it for translation into Arabic.

This functional diversity reflects the “cognitive plasticity of educational
technologies”, as described by Luckin and Holmes (2019), which refers to the
ability of technologies to adapt to different learner profiles. From this analysis,
we can see that most students use ChatGPT for writing and comprehension
tasks. This suggests that the tool effectively meets their training needs by
acting as a linguistic expert advisor. Dubois (2023) interprets this functional
diversity as ‘an indication of the cognitive plasticity of Al, which adapts to
different student profiles’.
5.4.Do you use ChatGPT during classes?

Utilisez-vous ChatGPT pendant les cours ?
70
60
50
40
30
20

10

Oui Non

Oui ® Non

Figure 4: Do you use ChatGPT during classes?

After analysing this question, it appears that 65% of students have used
ChatGPT in real time during classes. This figure is quite significant, suggesting
a desire for immediacy when accessing resources and information. Students
are likely to use this Al to look up definitions, explain concepts or generate
answers to questions posed by the instructor. However, these practices raise
pedagogical and ethical questions, particularly with regard to what happens in
class, the efforts made by students, and the integrity of exchanges. Holmes and
Tuomi (2022) caution against potential pitfalls associated with the use of
artificial intelligence in classrooms, highlighting a type of assistance that could
hinder the acquisition of knowledge.
5.5.Do you think ChatGPT helps you learn better?
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Trouvez vous que ChatGPT vous aide a mieux
apprendre ?

35
30
25
20
15
10

5

[0}

Beaucoup un peu indécis

B Trouvez vous que ChatGPT vous aide a mieux apprendre ? H

Figure 5: Do you think ChatGPT helps you learn better?

At this point, students are divided: 40% believe that ChatGPT helps them a
lot, 37% claim that it assists them somewhat, and 17% are undecided. This
variety of opinion reveals that the perceived effectiveness of ChatGPT depends
on how it is utilised. For a minority, it serves as a comprehension tool and a
true writing assistant. Luckin et al. (2016) state: ‘Al supports learning if it is
used to develop understanding rather than to provide ready-made answers.’
5.6.Do you feel you are becoming dependent on ChatGPT?

Avez-vous I'impression de devenir dépendant de
ChatGPT ?

Dépendance totale = Dépendance Totalee se sentent pas cocernés

Figure 6: Do you feel you are becoming dependent on ChatGPT?

The majority of students (38%) report feeling dependent on this artificial
intelligence, while 24% are partially dependent. The remaining 24% of
students do not feel concerned. These results highlight a tension between
autonomy and assistance. For students who feel dependent on ChatGPT, this
is seen as a secondary effect of the tool’s perceived effectiveness. ChatGPT is
considered a valuable Al tool, with students stating that they cannot do without
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it. However, even partial dependence can affect students’ ability to produce
personal and creative work. According to Selwyn (2023), ‘excessive
dependence on Al can weaken personal reflection and problem-solving skills’.
5.7.Do you think the use of ChatGPT should be regulated by teachers?

Titre du graphique
80
70
60
50
40
30
20
10

Favorable Contre

Figure 7: Do you think the use of ChatGPT should be regulated by teachers?
6.Analysis of responses

According to this analysis, 73% of students are in favour of teacher
supervision regarding the use of ChatGPT, while 27% are against it. These data
suggest that students have a certain reflective maturity regarding artificial
intelligence. They are genuinely aware of the risks that can arise from
unregulated use of ChatGPT. They even suggest solutions for regulated
oversight and use of this Al, such as workshops, usage charters and tutoring.
Holmes et al. (2021) advocate “usage charters” and the structured integration
of Al into pedagogical practices. This aligns with Lemoine’s (2022) call for an
Al pedagogy.
7.Conclusion:

This survey enables us to draw conclusions about how our students use
ChatGPT.

When it comes to producing a written piece in response to a given question,
it is clear that the output generated by the tool is lacking in several areas:
Absence of personal stance: the student’s individual involvement is missing;
they do not take a position on a subject or issue. Taking a stance involves
agreeing with, qualifying, denouncing or proposing something. Here, students
should express a reasoned viewpoint, demonstrating their analytical and
synthetic abilities and asserting their identity as autonomous individuals with
intelligence, reason and feelings.

- Lack of precision: This chatbot relies on generic, global references that do
not accurately address the subject of the writing.
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- Uniform style: The output lacks the individual touch of the student, who
should have their own way of expressing and formulating ideas and
suggestions.

- Use of incomplete or incorrect citations: The tool often provides truncated or
inaccurate citations.

Moreover, excessive reliance on this tool leads to a loss of autonomy, fosters
intellectual laziness and threatens the desire for personal research, reflection,
effort and creativity. It also undermines the development of critical thinking
and its virtues.

Therefore, artificial intelligence should be regarded as merely a facilitating
tool for students, who must utilise all their cognitive resources and knowledge
to understand, analyse, and produce work.
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