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Assessment Tool Development using AFL, AAL and AOL
Elnur Pashayev*

Abstract. This article is about the use of AFL (assessment for learning),
AAL (assessment as learning), and AOL (assessment of learning) while
developing an assessment tool. These approaches are important in teaching
and learning as they provide feedback, which is then used to improve
students’ performance. While establishing assessment tools the teacher
should consider the learner profile, (namely the age and level), the purpose of
the assessment as well as the objectives and the assessment purpose and
scoring criteria.

In this article readers will get information about how the teacher should
give instruction, scoring keys, scoring criteria, and particularly the analysis of
the assessment according to the five principles (Practicality, Reliability,
Validity, Authenticity, and Washback). By using AAL (Assessment as
Learning) students reflect on and monitor their progress to inform their future
learning goals.

Keywords: the assessment purpose(s) and objective(s), metacognition,
AFL, AAL, AOL

1.Introduction

When it comes to the assessment of language skills, instructors are
concerned with selecting the most practical and applicable approach to
evaluate the learners’ progress and concentrate on their points of strength and
weakness. As an innovative breakthrough in education and in line with the
unification approach, AFL (Assessment For Learning), AAL (Assessment as
Learning), and AOL (Assessment of Learning) emerged when constructivism
[Piaget, 1960] attempted to pinpoint the role of assessment in teaching
language skills and whether the three above-mentioned assessment
approaches could facilitate the learners’ development of the language skills.
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AOL is synonymous with summative assessment and AFL is equivalent to
formative assessment [Dann, 2014; Earl, 2013]. In this article, the focused
assessment tool is AAL. In AAL, students are engaged, critical, and active
assessors, who can comprehend the information, associate it with previous
knowledge, and learn the abilities involved. These are the regulatory
processes in metacognition, which occur when learners monitor their learning
process and use the feedback to make adjustments, changes, and adaptations
in their knowledge [Earl, 2013]. Thus, AAL is “the ultimate goal, where
students are their own best assessors” [Earl, 2003, p.47].

According to several experts like Lam (2015), Earl (2013), and Lee
(2017), AAL is a subcategory of AFL, however, some fundamental features
differentiate the two perspectives. Firstly, Lee (2017) asserts that AAL tenets
draw on several theoretical viewpoints as well as theories of autonomy,
motivation, self-regulation and metacognition. Another characteristic of AAL
is the major role played by the learners during the assessment procedure
resulting in different combinations of ‘self” with other concepts related to the
assessment, such as, self-reflection, self-assessment, and self-evaluation.
According to Lam (2015), self-assessment is a learning-oriented procedure
during which students evaluate the quality of their own work and adjust it
consequently. Andrade and Du (2007) believe that in self-evaluation learners
are involved in assigning a mark or grade to their own work. On the other
hand, according to Lam (2015), self-reflection is a more comprehensive
procedure in which learners reflect on their accomplishment regarding what
they have mastered during a course or program. While these expressions are
usually employed interchangeably, Dann (2014) states that the concept of
self-assessment is most frequently related to AAL.

The further distinguishing feature of AAL is sharing quality criteria with
learners. It distinguishes "systematic self-assessment in AAL from
fragmented and informal self-assessment in AFL [Leach, 2012] in which
learners are normally asked to select, often without set criteria, and present
their most representative work for final grading [Lam, 2013]. The last
differentiating feature of AAL is the positive effect on learners’ meta-
cognitive progress [Lee, 2017]. According to Lee (2017), this is
accomplished through learners asking themselves meta-cognitive questions
like ‘what I am doing’, ‘how I am doing that’, and ‘what/where I should
do/go next’. This is different from AFL where information concerning
various steps of learning is delivered by instructors rather than being
achieved within a procedure of meta-cognitive involvement.

Hence, in this article of assessment development tool, AAL and its
features are highlighted in teaching listening comprehension more

100



“Metafizika” Journal
2023, vol 6, issue 3, serial 23, pp.99-110

interactively by encouraging learners’ self-assessment compared to the
traditional assessment of AOL.
2.A description of the teaching context (learners’ age, level, etc.)

The context of this article is concerned with teaching listening
comprehension to pre-intermediate language learners from a private language
institute in Baku, Azerbaijan. The participants’ age range is between 13 to 19
years old. In order to develop an assessment tool for these learners’ listening
comprehension, two groups of learners are specified. They include AAL and
AOL groups. Each group constitutes 15 learners.

According to the records of the target language, the learners’ level of
proficiency is pre-intermediate, which ensures the homogeneity of the
learners.

In addition, the supplementary textbook covered in the language institute
for teaching listening comprehension is Basic Tactics for Listening [3"
edition, Richards, 2013].
3.The assessment purpose(s) and objective(s)

By concentrating on two types of assessment, namely AAL and AOL, the
researcher investigates the effect of each assessment-oriented instruction on
the learners’ listening comprehension to see which assessment scenario can
be more effective regarding the learners’ listening comprehension.

AAL aims to provide an interactive learning environment for learners by
self-assessing their progress of listening comprehension. In addition, learners
are encouraged to assess their peers’ listening comprehension under the
teacher’s monitoring. Formative assessment is highlighted in AAL.

AOL does not involve the learners in the assessment process. While the
teacher is teaching listening comprehension and the related comprehension
exercises are done in the classroom, the students’ grades at the end of the
term shows whether they can improve their listening comprehension.
Summative reports are important in AOL.

4.A description of the assessment
(formative/summative, norm-referenced/criterion-referenced, etc.)
AAL.:

1) Integration of teaching and assessing listening comprehension;

2) The teacher’s attempt to involve the learners in the process of
instruction by assessing their peers’ listening comprehension;

3) The learners are expected to write diary journals and express their
points of view regarding each session;

4) They are able to have self-evaluation of their own learning behaviors;
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5) AAL-oriented instruction extends the role of teachers to include
designing instruction and assessment that allows all students to think about,
and monitor their own learning;

6) The learners are expected to write portfolios concerning the listening
activities and any comments they found necessary to be used by the teacher
for the future classes;

7) AAL aims to help learners be in charge of their listening success or
failure and self-reflect or self-mediate their listening progress; and

8) No grades are concerned by the teacher.

AOL:

1) The learners in this type of assessment are provided with scores and
grades at the end of the treatment sessions in order to check their overall
listening development;

2) AOL is fulfilled by the teacher-made listening test taken by the
participants at the end of the term for the purpose of summative reports; and

3) The results of AOL-oriented instruction can be somehow beneficial for
the institute, the teacher, and the learners to be aware of their final score
regardless of their formative assessment during the term, which is fulfilled by
AAL assessment scenarios.
5.Instructions to the teacher giving the test and the learner taking the
test

In order to investigate the effect of assessment tools of AAL and AOL on
the learners’ listening comprehension, the listening comprehension test is
used (see Appendix A). It involves the preparation exercise that the teacher
tries to provide a vocabulary practice for the learners. Then, the learners are
required to take the test including 24 questions. The learners listen to the
audio file for the first time followed by a discussion on the comprehension
questions posed by the teacher. The learners listen for the second time to
check ambiguities made in the first listening. After comprehension is
achieved, the learners are encouraged to take part in real-life discussions
related to the listening comprehension test for more interaction opportunities.
6.The quiz itself

The test contains 24 questions (12 items are related to the topic of ‘A
Morning Briefing’ and the remaining 12 items are about ‘Changing a
Meeting Time’) with a variety of items including true/false, multiple choice,
and filling the blanks (see Appendix A). The learners are requested to take
the test within 15 minutes. It has been adapted from British Council
(https://learnenglish.britishcouncil.org/skills/listening/pre-intermediate-a2).
7.The answer key and scoring criteria, including specific comments if
necessary
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The answer key for the test is provided in Appendix B. The entire score is
24 in the sense that each questions has one score.
8.An analysis of the assessment according to the five principles

According to Brown and Abeywickrama (2010) and Brown (2019), the
five principles of assessment include:

1. Practicality
2. Reliability
3. Validity

4. Authenticity
5. Washback

In terms of practicality, Brown and Abeywickrama (2010) argue that the
assessment procedure should be economical to provide, and the test items
should follow a smooth procedure to figure out. Time efficiency is
recommended as well. Both AAL and AOL procedures have been attended in
the literature [Dann, 2014; Earl, 2013] as being cost- and time-effective.

As to reliability and validity, AAL and AOL benefit from reliable and
valid materials covered in the syllabus. Both the text book (Basic Tactics for
Listening) and the listening comprehension test (adapted from British
Council) are considered as reliable and valid resources for foreign and second
language learners.

Regarding authenticity, the listening comprehension test in each type of
AAL- and AOL-oriented instruction encourages learners to take active part in
the classroom by getting them involved in meaningful language use and
sharing their thoughts according to the discussions questions after the main
test. The teacher tries to address a variety of personal questions related to the
test, leading to real-life interactions and the learners’ production of their own
experiences of the target situations.

The most important principle that can differentiate between AAL and
AOL is washback, which refers to the positive and negative effect of
assessment on teaching and learning language skills [Brown &
Abeywickrama, 2010]. AAL is done to guide and provide a variety of
opportunities for each student to monitor and critically reflect on his or her
learning and identify next steps for quality learning. In fact, AAL is thought-
directed and aims at involving the learners in the challenging learning
environment by writing portfolios and diaries. They are free to comment
teachers’ instruction and the teacher ‘is all ears’ to the points they mention
although they might be just what they have thought to be effective in the
listening, which is not truly right. Since the purpose is to stimulate their
reflection, teacher’s patience in handling the learning environment and
playing the role of both observer and facilitator is more remarkable in AAL-
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oriented instruction [Lee, 2017]. However, AOL is in the form of exams or
tests that contain questions derived from the material being taught throughout
that time. The focus is on comparing the learners, and feedback to them
comes in the form of grades or marks, with little advice or direction for
improvement [Lam, 2015].

It can be mentioned that AAL enables the learners to be in charge of their
learning behaviors while the teacher’s spontaneous feedback can be more
practical in making the listening progress more meaningful and interactive.
On the other hand, AOL-oriented instruction provides summative assessment
on the learners’ listening comprehension by taking the teacher-made tests at
the end of the term in order to check the learners’ overall listening
development without involving the learners in the assessment procedure and
assigning active role for them during the teaching of listening comprehension
as assessor. Hence, AAL appears to be more effective than AOL in
developing the learners’ listening comprehension as the learners are aware of
their progress and identify their points of strength and weakness during the
term.
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Appendix A.
Listening Comprehension Test

SRITisH LearnEnglish
Listening: A2
A morning briefing

Listen to a marning briefing to practise and improve your listening skills.

Before listening
Do the preparation task first. Then listen to the audio and do the exercises.

Preparation task

Match the definitions (2—) with the vocabulary (1-6).

Vocabulary Definition

1. __ a position a. ashort meeting to give information and updates

2. __areplacement b. ajob

3. __a briefing . aperson who will take the place of another one

4. __to make improvements d. to make something better

5. __ asolution e. away of dealing with a difficult situation or problem

6. _tointroduce something . to start or begin something

Tasks

Task 1

Are the sentences true or false?

Answer
1. The briefing will be short this morning. True False
2. The new head of department is starting this week. True False
3. The car park will be closed for improvements. True False
4. IF you arrive first thing in the morning, you should park on Brown Street.  True False
5. There will be no parking in the church car park after 6 p.m. True False
B. You can only pay with credit and debit cards in the canteen. True False

=. (B:SHrIuSCTL LearnEnglish

4. The agenda
a. Anna has already sent the agenda.
B Anna is sending the agenda now.
€. Anna will send the agenda later.

5. Lucy's presentaton
a. Lucy is nervous about her presentation.
B Lucy is locking forward (o her presentation.
€ Lucy iSnT feady te give her presentation.

6. Teling the ather peogle
a. Luey will tell the others about the time change.
B Sven will tell the athers about the time change.
€. Anna will ted the others about the time change.

Task 2
Complete the sentences with wonds from the box.

acoept bring agenda
Tarward PasSIpOne inwitation cancel

clsentan . wilh the topics for the mesting.

Tl W e T PRESETING 10 & laler date?

Could we e messting b 8N earlies tima?
. The praject has been stopped. 5o we need 10 e The meeting.
. Ml send a meeting o Wik T fime and place.
M the invitation when | get it

T e

Discussion
What mestings do you have to go 1o? How 00 you arrange them?

106




“Metafizika” Journal
2023, vol 6, issue 3, serial 23, pp.99-110

== EEUEEWL LearnEnglish

Listening: A2
Changing a meeting time
Listen to two colleagues arranging & meating to praciise and improve your listening skils.

Before listening
Do the preparation task firsi. Then kisten to the audio and do the exercises.

Preparation task

Match the definitions (a0 with the phrases (1-8L

Phrases Definitions

. . tocancel a meeting & fo change the time or date of a meeting

. . toconfirm a meeting b. to have a meeting ai a later time or date

3. . tobring a meating forwand . to have & mesting at an earier time or date

4, .. to postpone a meeiing d. to say that a meeting will happen

5. . to move a meeting & o say that you will go to a meeting

6. . toacoept an invitation toa 1. to decide that a meeting will not take place
meeting

Tasks

Task 1

Circle the sentenos that (5 cofrect.

1. The meeting time
8. The meeting was first planned for 8 am.
b. The meeting was first planned for 11 am.
c. The meeting was first planned for 1 p.m.

2. Moving the mesting
B Lucy wants 1o cancel the mesting.
b. Lucy wants to bring the meeting forward.
L Lucy wants to pastpane the meeting.

3. The new meeting time
B The new meeting time i5.9 a.m.
b. The new meeting time is 11 am.

:: EEU&%TL LearnEnglish

Task 2
Write the words in the correct group.

) . ] ] If you arrive before 8.30 am.,
Firstly, there will be .. | have twa more quick paints. a2t e _
If you arrive after that you ~ The other thing | want to tell  You have to leave befare &
should ga directly to — you about is ... pum.
Giving information Giving instructions
Discussion

Who do you have to give information and instructions to? What about?
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Appendix B.

The Answer Key for the Listening Comprehension Test
3: ESIJI{JSCTL LearnEnglish
Answers

Preparation task
b

;s =
el -

Task 1

True
False
True
True
True
False

s wp =

Task 2

Giving information Giving instructions

The other thing | want to tell you about is . If you arrive after that you should go directly
to ..
Firstly, there will be ...

You have to leave before & p.m.
| have two more quick points.

If you arrive before 8.30 am., please use .

:3 ESIJAJSCTL LearnEnglish

Answers

Preparation task

Task 2
1. agenda
2. postpone
. bring | forward
cancel
. invitation
. accept

= T I )
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AFL, AAL va AOL-dan istifada etmakla giymatlondirma vasitalorinin
islonib hazirlanmasi
Elnur Pasayev”

Abstrakt. Bu mogalods qiymotlondirma vasitolori hazirlayarkon miixtalif
qiymotlondirmo yanasmalarindan (AFL - Oyronmo ii¢lin qiymotlondirmo;
AAL - Oyronms kimi qiymotlondirme vo AOL - Oyrononin
giymatlondirilmasi) istifado etmoyin vacibliyi vurgulanib. Bu yanasmalar
tolobalarin foaliyyotini yaxsilasdirmaga komok edon roy tomin etmoklo yanasi
todris vo Oyronmodo miihiim rol oynayir. Miisllimlor qgiymotlondirme
vasitolorini yaradarkon sagird profilini, o climlodon onlarin yasini vo
soviyyesini, qiymatlondirmonin moqgsad vo vozifolorini, bal toplama
meyarlarin1 nozoro almalidirlar. Magalods oxucular ham do miisllimlorin
tolimat vermaosi, qiymatlondirma agarlari, bal toplama meyarlar1 vo xiisusilo
qiymatlondirmonin bes prinsip (praktikilik, etibarliliq, dogrulug, haqiqilik vo
geri yuyulma) osasinda tohlil edilmosi ilo tamis olacaglar. Oyronmo kimi
giymatlondirmo yanasmasindan istifado etmoklo tolobolor noticolorini
nazaratdo saxlayib onlar {izerinds diistinmoklo golocok hodaflorini miioyyon
edirlor.

Acar sozlar: qiymoatlondirmo mogsadlori vo hadoflori, meta-idrak, AFL,
AAL, AOL
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obyuenus (AFL), onenuBanue kak cpeactBo ooyuenus (AAL) u onieHuBaHme
o0yuenust (AOL). DTu moaxoAbl UTPAIOT BAXHYIO POJIb B MPENOAaBaHUUA U
o0ydeHUH, MPEAOCTaBIsI OOpaTHYIO CBS3b, KOTOpas MOMOTAeT YIYyYIIUTh
yCHeBaeMOCTh CTYAEHTOB. [Ipu co3maHy MHCTPYMEHTOB OLICHKU YYUTENISIM
CIIeIyeT Yy4YUThIBaTh MNpoduib 00ydaromero, BKJIIOYAas €ro BO3pacT U
YpOBEHb, 1I€JIb U 33J]a4l OLICHKH, a TaKKe KpUTepUHU OlleHHWBaHUA. B craTbe
TaK)K€ IMPEAOCTABIICHbl PA3JIMYHbIE METOJIbl TpENoAaBaHus B CBSI3U C
MHCTPYKTaXOM, pa3pabaTbIBaHUEM KIIOUEH M KPUTEPUN OLEHKU, a TaKxKe
AHATM3UPOBAHUEM OIIEHKH Ha OCHOBE ISATH MPHUHIUIIOB, CPEIU KOTOPHIX -
[IPaKTUYHOCTb, HAJEKHOCTb, JIOCTOBEPHOCTh U oOpaTHas cBsi3b. AAL, B
YaCTHOCTH, CTUMYJIUPYET CTYACHTOB K pediexcaM U KOHTPOIO Mporpecca,
UHGOPMHPYS UX 0 OYIYIIHNX IEsIX 00ydeHHUS.
KaroueBble ciaoBa: 11eim olleHuBaHus, Metano3Hanue, AFL, AAL, AOL
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